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In	the	article,	the	development	of	intercultural	readiness	of	university	students	for	in-

tercultural	communication	by	using	the	developed	multifunctional	model	is	considered.	

The	definition	of	intercultural	readiness	of	students,	the	units	of	the	developed	model,	

as	well	as	the	content	of	each	unit	are	presented	in	detail.	Moreover,	the	components	of	

development	of	readiness	for	intercultural	communication	are	fully	described.	The	aim	

of	this	work	is	to	assess	both	the	approaches	of	the	multifunctional	model	and	the	ped-

agogical	 conditions	of	 development	of	 students’	 intercultural	 readiness.	The	authors	

analyze	the	results	of	technical	universities	students’	survey	aimed	at	finding	out	the	

respondents’	levels	of	intercultural	readiness. 
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Introduction 

Today working life entails some degree of intercultural interaction for most people: in profes-

sional sphere, in education, in travelling, etc. We are all foreigners now. Our world needs cross-cul-

tural talent and intercultural competence – a series of interlocking skills and attitudes that influence 

how a person deals with people from other cultures. Translating talent into competence depends on 

intercultural readiness [3]. Intercultural readiness requires specialists to be open to change and to 

seek actively information about what needs changing. Change requires more than adding new infor-

mation to existing knowledge. It means being open to reconsider what one has taken for granted. 

Intercultural readiness is not about playing games, it is about understanding, communicating, and 

cooperating with people from other cultures effectively and honestly. Therefore, the variety of the 

world, cultures, and languages states the need for the development of intercultural readiness of stu-

dents to become interculturally effective.  

Materials and Methods 

The socio-pedagogical essence of intercultural readiness means: orientation of a student to the 

participation in intercultural communication; definite level of language knowledge and development 

of the communicative skills allowing to manage various communication situations, to estimate rele-

vantly the representatives of another culture, to predict their behavior, to establish with them the 

proper relations, to interact successfully taking into account the situation conditions. We can define 

the development of students’ intercultural readiness for communication as the many-sided overall 

process characterized by the availability of social, ethnic-psychological, and pedagogical factors.  

The concept of “intercultural readiness” is stated by us as the ability of university students to enhance 
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their potential efforts by using the gained intercultural experience, knowledge, and skills, also by mak-

ing their own decisions in the framework of intercultural communication [12–13]. One of the key as-

pects of intercultural readiness is the ability to stay flexible and alert in dealing with other cultures [3].  

In our research, we will study a modeling method for development of university students’ inter-

cultural readiness for communication just to provide any changes both in educational process for 

training highly qualified specialists capable to adapt to various values in a situation of intercultural 

dialogue and in refusal of culture-educational monopoly concerning the nations and the people.  

The multifunctional model of the development of students’ intercultural readiness for communi-

cation designed by us consists of a target unit, a theory-based methodological unit, organizational 

unit, conceptual unit, technological, and results-estimated ones [13]. This model provides under-

standing of dialectic dependence between elements of the studied issue. The external function of the 

model, namely the development of students’ readiness to intercultural communication acts as the 

central backbone unit. This function is carried out by joint activity of university professors and stu-

dents. Fig. 1 represents the developed multifunctional model of university students’ intercultural 

readiness for communication. 

The target unit is presented by the existence of a specific goal, i.e. the development of university 

students’ intercultural readiness for interaction and includes the following functional components: 

emotional, cognitive, value motivational, process activity-based one. The theory-based methodologi-

cal unit of the model is based on the various approaches to the organization of the development of 

university students’ intercultural readiness for interaction.  

They are socio-cultural, linguopedagogical, ethnopedagogical, learner-centered, functional, ex-

planatory, critical approaches, intercultural readiness. Socio-cultural approach is intended for train-

ing intercultural communication in the context of social and pedagogical dominants of pedagogical 

science in the civil world such as consent, socialization, humanization when the foreign-language 

training itself is provided on the basis of intercultural dialogue [1, 2, 6].  

Linguopedagogical approach can lay the foundation for the new intercultural paradigm aimed at 

the study of meanings of various cultures and their adequate perception, interpretation, at harmoni-

ous education and development of future specialists [14]. Ethnopedagogical approach provides the 

usage of national traditions, culture training standards of international communication taking into 

account the national characters and it is directed to the development of the universal and ethical val-

ues, and moral and spiritual ones.  

We consider the application of learner-centered approach as the set of personal characteristics 

providing the future specialists to perform their duties adequate to the requirements of their activity. 

Functional approach reveals the specifics of culture influence to communication. The result of 

functional approach is the theory of communication adaptation. It explains the fact that in the pro-

cesses of intercultural communication the people often change their models of communicative behav-

ior, thus adapting to the communication models of partners. This approach allows studying styles of 

influence in different cultures [6].  

Explanatory approach assumes that the environment around a person is not alien as it is created 

by the person himself. We do not consider the students to occupy a neutral position in intercultural 

communication as a political (ideological) position on perception of “ins and outs” cultures. In our 

opinion it is a case of a diplomatic position that is very important for a successful communication.  

The acceptance of a neutral position itself is a political and ideological state of affairs for language; it’s 
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Managing the development of university students’ 

 intercultural readiness 
Social order Federal state educational institu-

tion of higher professional 

 education Requirements on  

foreign language discipline in 

Russia 

Target unit: 

Specific goal – the formation of non-linguistic university students’ readiness to intercultural communication. Task: the development of emo-

tional, cognitive, motivation and value-based, process activity-based components of students’ readiness for intercultural communication. 

Theory-based methodological unit: 

Approaches to organization of the development of university students’ readiness to intercultural communication: socio-cultural, lingvo-

pedagogical, ethno-pedagogical, learner-centered, functional, explanatory, critical, intercultural rediness ones. 

Organizational unit: 

Set of pedagogical conditions on the development of students’ readiness to intercultural communication: 

– realization of students’ intercultural potential; 

– application of project-based learning with the purpose of the development of students’ readiness for intercultural communication in the multi-

cultural environment. 

Result-estimated unit: 

Levels (low, middle, high), criteria, indicators, diagnostics techniques, methods of mathematical statistics. Result: up-coming transition. 

Conceptual unit: 

Principles: “dialogue of cultures”, multiculturalism, cultural relativism, complementarity. Functions: developing, informative, value and orien-

tation-based, regulatory. 

 

Technological unit: 

Methods: projects method, self-assessment method, simulation method, role-games method, heuristic method, method of biographic reflections, 

portfolio method.  

Techniques: “revival of a portrait”, “transformation of feelings”, “gifts”, “reduction of verbal aggression”, “cultural adaptation”, “groups of cul-

ture phenomena”, “analysis of intercultural communication”, “mini-drama about culture”, “the dialogue page”, “cultural points”, “associations”, 

“the advertizing project”, “meeting of experts”.  
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not a neutral phenomenon. As it is noted in our work, the purpose of explanatory approach is in un-

derstanding and describing, but not in predicting a behavior of a person. Therefore, in this case the 

contingencies cannot be considered during the research processes. In this case, it is possible to speak 

only about acceptance and interpretation of this or that situation. 

The methods of anthropology and linguistics are widely used in this approach: role-playing 

games, participant observation, and others. The investigations of intercultural communication based 

on the explanatory approach reveal that communication rules of different community are based on 

cultural values and beliefs of this individual group [4, 7]. 

Critical approach includes many provisions of explanatory approach, but the accent in the re-

searches of intercultural communication is made on the study of communication conditions such as 

situations, surrounding environment, and others. The historical context of communication is consid-

ered firstly by this approach. The explanation of human behavior and their change of life becomes the 

purpose of learning intercultural communication using this kind of approach. The main method of 

critical approach is the analysis of texts (telecasts, video records, press publications).  

Intercultural readiness approach works with intercultural competence offering students a clear 

structure for becoming more effective across cultures, that is, to better connect to people from other 

cultures, perform more effectively and efficiently in achieving task-related goals and find intercultural 

interaction more enjoyable. The main method of this approach is the perspective on diversity. Diver-

sity acts as a source of learning and integration [3].  

We believe the combination of approaches mentioned in our paper makes intercultural interac-

tion successful and harmonious. 

Findings  

In our research, the structure of the organizational unit is presented by a set of pedagogical con-

ditions for development of students’ intercultural readiness for interaction such as: 

− realization	of	students’	intercultural	potential; 

− application	of	project-based	learning	with	the	purpose	of	the	development	of	students’	readi-

ness	for	intercultural	communication	in	the	multicultural	environment. 

Russian scientists determine the intercultural potential as the integrative characteristic of the per-

sonality having both the humanistic values, broad knowledge in areas of other cultures and communi-

cative creativity, a flexibility, empathy, tolerance [8–9, 11]. Intercultural potential is closely connected 

with the concept “empathy”, i.e. an ability to put oneself to the place of another, to look at everything 

with another’s eyes, to feel his state, and to consider all this in the behavior and following acts. 

The second pedagogical condition assumes the use of a method of projects as the development 

tool of intercultural readiness of students for communication in the conditions of the multicultural 

environment of higher-learning institutions in Russia. The method of projects is not essentially new 

in the international pedagogy. It appeared at the beginning of last century in the USA. In our opinion, 

the project represents an optimum form of the organization of intercultural interaction of students 

for the development of readiness for intercultural communication when training a foreign language 

with the application of means of telecommunication. 

The telecommunication intercultural project represents the interaction of students of different 

cultures in a foreign language organized by telecommunication aids. The cornerstone of a method of 

projects are the development of cognitive skills of students, abilities to self-designing knowledge, abil-

ities for being well-versed in information space, the development of critical and creative thinking.  
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In the framework of teaching foreign languages, this method can be used within curriculum material 

practically in any theme. The main thing is to formulate a problem for discussion in the course of 

studying the theme. The method of projects has a number of advantages in comparison with other 

traditional methods, namely it increases educational, cultural, cognitive activity of students, develops 

their independence, creates the atmosphere of trust and support, provides constant feedback, in-

creases interest and motivation in implementation of intercultural communication. 

The conceptual unit of the developed model includes the principles and functions on the devel-

opment of students’ intercultural readiness for interaction and communication.  

Thus, we have used the following principles: 

− the	principle	of	“dialogue	of	cultures”	as	a	means	of	simultaneous	training	both	a	foreign	lan-

guage	and	foreign	culture	by	comparison	with	the	native	language	and	culture; 

− the	principle	of	multiculturalism	in	educational	systems	demanding	the	protection	and	multi-

plication	of	all	variety	of	cultural	values,	norms,	behavior	samples,	and	forms	of	activity; 

− the	principle	of	cultural	relativism,	which	demands	the	respect	and	tolerance	to	the	norms,	

values,	and	types	of	behavior	in	foreign	cultures;	assumes	the	practical	relation	to	the	culture	

of	every	people;	forms	aspiration	to	understand	culture	from	inside;	focuses	students	to	oc-

cupy	a	neutral	position	on	perception	of	“ins	and	outs”	cultures [10]. 

− the	principle	of	complementarity,	which	considers	a	regional	component,	reflects	interrela-

tion	of	ethnic	groups	and	cultures	in	the	conditions	of	multilingualism	and	the	multicultural	

environment	of	Russia [5]. 

The following functions for development of students’ intercultural readiness for interaction and 

communication have been determined in this research: 

− developing	function	is	directed	to	the	formation	of	the	intercultural	person	ready	to	perceive	

the	representative	from	different	culture	as	an	equal	partner	in	communication,	capable	not	

to	be	afraid	of	meeting	with	“alien”,	and	trying	to	make	a	contact	with	the	purpose	of	effective	

mutual	understanding,	to	absorb	elements	of	various	cultures,	and	to	be	open	to	further	in-

tercultural	improvement; 

− informative	function	is	directed	to	acquisition	and	enrichment	of	information	about	native	and	

foreign	cultures;	to	elimination	of	stereotypes,	formation	of	positive	relation	to	the	“alien”	people; 

− value	and	orientation-based	function	is	directed	to	free	orientation	in	intercultural	environ-

ment,	promotes	understanding	of	native	and	 foreign	people	as	 carriers	of	national	values;	

makes	a	person	be	capable	not	only	to	participate	in	the	intercultural	dialogues,	but	also	to	

comprehend	their	interrelation,	universal	values	and	human	essence; 

− regulatory	function	is	directed	to	adequate	mutual	understanding	of	participants	in	the	course	

of	intercultural	communication;	to	ability	to	reflex	actions	and	to	realize	own	position	in	order	

to	develop	new	strategies	of	behavior,	including	skills	to	harmonize	and	govern	the	relations	

with	representatives	of	other	cultures	at	the	cross-cultural	level	to	gain	the	most	productive	

interaction. 

The technological unit is presented by the methods and techniques directed to the realization of 

a set of pedagogical conditions including the general training resources (training programs, education 

guidances, didactic materials) and specific ones (computers, projectors, Internet, email). It provides 

various training methods (projects method, self-assessment method, simulation method, role-games 

method, heuristic method, method of biographic reflections, portfolio method). 
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The result-estimated unit is presented by the application of some levels (low, average, high) in-

dicators and a technique of psychological and pedagogical diagnostics. The result of this model appli-

cation is directed to transition to higher level of the development of students’ readiness for intercul-

tural communication. 

Thus, the presented multifunctional model acts as the means of organization of the practical ac-

tions aimed at the development of students’ intercultural readiness for interaction and communica-

tion. That is why it has a pragmatic character. 

Discussion  

Having studied the existing ideas on the readiness for various aspects of professional activity, 

having defined the intercultural readiness as the complex, integrative, personal formation; as the sys-

tem of mental states, personal features and characteristics, which contributes to the successful inter-

cultural communication, we tried to determine the following components in the structure of intercul-

tural readiness:  

• emotional	 component.	 It	 includes	 manifestation	 of	 positive	 and	 negative	 emotions	 at	 ac-

quaintance	to	other	cultures;	positive	emotions	(a	pride	for	own	culture),	negative	ones	(cul-

tural	shock);	empathic	ones	(desire	to	understand	the	other	world,	aspiration	to	change	own	

point	of	view); 

• cognitive	component.	It	helps	to	systematize	information	on	the	uniform	conceptual	basis,	in	

the	uniform	logic.	The	interaction	of	the	categories	“culture”,	“education”	and	“information”	is	

represented	as	essential	because	it	is	the	knowledge	in	the	form	of	information	that	can	be	

used	in	educational	systems	as	an	instrument	for	ensuring	a	freedom	for	actions	and	subjec-

tive	manifestations	in	culture.	It	provides	mastering	not	only	a	certain	level	of	knowledge,	but	

also	formation	of	a	cultural	outlook,	and	also	a	possibility	of	their	continuous	replenishment	

and	regeneration.	This	component	is	defined	by	the	professional	orientation	which	is	the	lead-

ing	motive	of	informative	activity	of	students; 

• motivation	and	value-based	component.	It	assumes	the	existence	of	positive	attitude,	inter-

ests,	needs,	the	sets	providing	steady	motivation	to	intercultural	communication.	Its	axiologi-

cal	aspect	is	connected	with	the	problems	of	value-based	reflection	of	an	individual	culture	

and	education; 

• process	activity-based	component.	It	provides	the	direct	solution	of	theoretical	and	practical	

problems,	the	new	target-making,	new	principles,	new	pedagogical	technologies	in	education.	

The	abilities	 to	use	some	new	means,	methods,	 technologies	allow	building	 the	 innovative	

concepts	of	 training	and	education	considering	ethnocultural	 requirements	and	needs	of	a	

student. 

We assume the sufficient integrity of these components as an indicator of high level of profes-

sional psychological readiness of students of non-linguistic universities to their working practice, 

their activity and creativity. The system of the marked components represents the integral structure 

as its separate elements are in functional dependence. The interaction of these components proceeds 

from the account of specific features of future specialists’ work activity, variety of the relations and 

communication, system of valuable orientations, possibilities, creative self-realization of a person. 

In the table below, we present both the structural components of the development of students’ 

intercultural readiness for professional communication across cultures and their main indicators. 
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Table 1  

Functional components and their indices for the development of intercultural  

readiness of students are presented. 

Structural components Essential indices 

Emotional 

 

 

Manifestation of emotions at acquaintance with other cultures: 

- positive (a pride for own culture); 

- negative (cultural shock); 

- empathic (desire to understand other people, aspiration to change 

own point of view, relativism of ethnocultural views). 

Cognitive 

 

 

- norms and traditions of other ethnic groups; 

- development bases of modern polycultural society (integration, eth-

nization, etc.); 

- manifestation of cognitive activity. 

Motivation and value-based 

 

 

- interest in culture of other people, their language; 

- needs for studying other people’s culture and language;  

-needs for increasing the knowledge on intercultural communication; 

- recognition of the importance of moral and spiritual values of other 

people, etc. 

Process activity-based 

 

 

Intercultural communication skills (managing, communicative, per-

ceptual, predictive, projective): 

- to manage an intercultural dialogue; 

- to organize intercultural interaction; 

- to carry out intercultural communication in the conditions of cross-

cultural situations;  

- to manifest sensitivity, to build commitment, to manage uncertainty. 

 

From the point of view of the composition of levels of university students’ intercultural readiness 

it is necessary to highlight the following points: 

• high	level	of	readiness	(those	students	possess:	high	degree	of	knowledge	in	the	field	of	inter-

cultural	communication;	ability	to	come	into	contact	with	representatives	of	other	cultures;	

high	index	of	emotional	etiquette	possession,	nonverbal	means	of	communication;	ability	to	

manage	own	emotional	state	in	the	process	of	communication); 

• average	level	of	readiness	(those	students	are	expected	to	have	partial	formation	the	intercul-

tural	skills,	the	partial	level	of	knowledge	in	the	field	of	intercultural	communication,	average	

communicative	self-control	in	communication;	they’re	unable	to	apply	sign	systems	of	com-

munication	in	a	situation	of	interaction). 

• low	level	of	readiness	(those	students	feel	the	same	difficulties	in	communication,	as	students	

with	the	average	level,	but	they’re	more	categorical	in	perception	and	assessment	of	the	for-

eign	culture	representatives;	show	negative	motives	for	studying	other	culture	etiquette,	lack	

of	readiness	and	ability	to	dialogue	of	cultures	and	to	 interaction,	 low	communicative	self-

control	and	creativity	in	communication). 

Functional components are closely connected with each other and play an important role in 

recognition of practical importance of the structure-semantic model of development of students’ 

readiness for intercultural communication. Earlier it was confirmed during the experimental work 

conducted in the Ural State Mining University (Yekaterinburg), the Saint Petersburg State University 

of Trade and Economics [12–13].  
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The test results of complex impact of mentioned conditions for the development of intercultural 

readiness of students of non-linguistic language specialties are presented in Table 2 and 3. 

Table 2  

Pilot stage for determination of the students’ levels in the experimental (E) and control (C) groups is given. 

Groups Stages 

Levels 
Average 

point (Pa) 

Efficiency 

Ratio (Reff) 
low middle high 

amount % amount % amount % 

E 
starting 19 54.29 12 34.29 4 11.42 1.57 0.98 

final 5 14.29 14 40.00 16 45.71 2.31 1.25 

C 
starting 17 51.52 12 36.36 4 12.12 1.61 – 

final 11 33.33 16 48.48 6 18.19 1.85 – 

 

Table 3 

Dynamics of development of students’ intercultural readiness is shown.  

Groups 

Indicators of total gain (G) 

G according to the levels (in %) 
G Pa G Reff 

low middle high 

E –40.00 +5.71 +34.29 +0.74 +0.27 

C –18.19 +12.12 +6.07 +0.24 – 

 

During experimental work, the number of students with the high level of intercultural readiness 

has increased by 34.29% and with the middle level by 5.71%. In the control group, these ratios have 

raised by 6.07% and 12.12% respectively. The number of students with the low level of intercultural 

readiness has decreased by 18.19%. It means that students’ readiness is progressing; however, the 

transition to a higher level happens much more slowly. In general, the number of the students having 

the low level of development of intercultural readiness has decreased by 40.00% [12].  

We can conclude that those changes happened in the levels of development of students’ intercul-

tural readiness in the experimental group are not caused by the casual reasons, but due to the conse-

quence of complex realization of the pedagogical conditions mentioned within the developed multifunc-

tional model of development of students’ intercultural readiness for intercultural communication. 

To sum up, we believe it is on condition of integration of the components mentioned above 

marked with “high level” when it is possible to speak about intercultural readiness of students which 

could contribute to their future professional communication more effectively across cultures. 

Conclusion 

Thus, according to a stated objective of our investigation, we made an attempt to study the de-

velopment of students’ intercultural readiness for future communication across cultures by using the 

created multifunctional model. Conclusions are put forward that the prospects of using the multifunc-

tional model can lead to the essential increase of level of students’ readiness for intercultural commu-

nication and their intercultural competence in general. 
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Данная статья посвящена развитию межкультурной готовности студентов университета на основе 

разработанной многофункциональной модели. Краткий вводный абзац посвящен определению меж-

культурной готовности студентов. Затем подробно анализируются блоки (содержание каждого блока) 

разработанной модели, основательно описываются компоненты развития межкультурной готовности. 

Авторы анализируют результаты определения уровней развития межкультурной готовности студен-

тов технических университетов. 
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ция, многофункциональная модель, подходы к организации, уровни межкультурной готовности. 
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