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This article is targeted at analyzing the advantages of using the case study method
in the course of Business English at Scientific Research University — Higher School of
Economics in Saint Petersburg. Cases offer a lot of opportunities for developing aca-
demic skills in reading, writing, listening and making presentations. Students get not
only linguistic skills but also non-linguistic competences. Students are taught to work
in teams, to analyze the data given in the task, to make decisions. Communicative and
managerial skills are obtained as well. Special attention is paid to making team presen-
tations. It is vital to mention that analysis and case solving can be compared to a play
where students are actors trying to come up with a solution of a problem using the in-
formation given. This approach stimulates students to be more creative, decisive, com-
municative and goal-oriented. This method helps to achieve better results in developing
academic skills while studying Business English. In this article, the importance of Rus-
sian companies’ problems analyses is pushed forward.
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Case-study method in teaching Business English and English for Specific Purposes has been used
since 1967 when Strauss and Glazer created their ground theory. Jendrych (2014) mentioned that in
the mid-70s of the 20t century it was included in the curriculum of business schools. Harvard Busi-
ness School has been using this method intensively to teach future managers how to solve real-life
problems [1].

Wei Wang pays attention to the fact that almost all universities are stepping up reforms to de-
velop new curriculum, adding more communication - related content into the courses they provide
with focus on case-based method [2].

The importance of creating authentic business contexts cannot be overwhelmed. According to
Sampath et al (2009) case-study method is one of the opportunities to interact with authentic mate-
rials in the same way that the learners might have in real life [3].

Numerous attempts have been made to provide a solid grounding for finding the right way of
using case-study method affectively. It is difficult to exaggerate an importance of the authors’ contri-
bution in this field. Strengths and weaknesses of the method were analyzed in the article of Vissak
(2010) [4]. Multiple analysis of types of case studies available to language learners and teachers have
been conducted by Daly (2002) [5]. In the works of Dul and Hak (2010) guidelines for case-study
research are pointed out. The authors demonstrate the principles of evaluation of case study research
and data analysis presentation [6].
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Different definitions of case study were given by different scholars. For example in the work of
Wedawatta et al (2011) case study is documented as an ‘empirical inquiry that investigates a contem-
porary phenomenon within its real-life context, especially when the boundaries between phenome-
non and context are not clearly evident’'. The authors put emphasis on ‘the rational for selecting case
study research strategy over other research strategies’. So this method is undoubtedly an essential
one when the future career of graduates will be connected with academic activity [7].

Over a considerable period case-study method has been at the heart of numerous discussions by
the leading scholars in Europe and the USA as well as in Russia. Such problem areas in teaching BE
and ESP as mismatch between the theory that is included in the curriculums and the practice needs
of students, the issue of skills that are needed to prepare specialists in managerial field is discussed
by a number of Russian scholars, for instance, Akeshova (2013) [8].

According to Brattseva & Shchemeleva (2007) it is obvious that scientific field of ESP failed to
meet the needs of practicing managers. Thus, the problem of inappropriate educational syllabuses
has arisen [9]. Shcherbakova (2007) emphasizes that communicative competence in business com-
munication for advanced level students is considered to be essential for managers working in profes-
sional sphere [10]. Moreover, Kuzmina (2005) claims that it is very important for future managers to
collaborate and communicate with partners in the case of international business communication [11].

The creative approach in teaching foreign languages is the topic of the article by Kiseleva (2006)
and Tikhonov (2005) [12, 13]. This approach is extremely significant when solving cases. Kashina
pays special attention to role-playing the situations in teaching languages [14]. Case-study method
gives a lot of opportunities to use role-plays when discussing and presenting and solving cases.

The existing literature mostly focuses on educational approaches which can be successfully used
in Europe and the US. Even Russian authors don’t pay enough attention to examining situations and
problems concerning the performance of companies currently operating in this country.

In our course we try to offer a new light on the specifics of implementing case-study method in
teaching BE and ESP at National Research University Higher School of Economics in Saint Petersburg.
With the increased focus on developing economy in Russia the country is faced with the necessity to
have specialists who are prepared to run business in national companies, to hire professionals able
to make decisions, solve problems, evaluate risks. Therefore, to be competent in solving business
cases and presenting them is very topical nowadays.That is why using case-study method as a tool of
teaching BE and ESP special attention is paid to analysing the work of Russian companies.

So, first of all, case-studies are taken not only from foreign course books (for example, Market
Leader or Intelligent Business) where cases given are informing about the problems of not authentic
companies. Secondly, it is possible to get a feedback and take into consideration the answers of the
professionals which are of high interest and value and can serve as a good material for further discus-
sion and analysing the solutions obtained. Thirdly, in this case using sources with information about
running business of authentic Russian companies would be an excellent alternative. One of the possi-
ble sources is the magazine ‘Sekret Firmy’. The magazine is issued monthly and offers a case to solve
and the best and the worst answers of the professionals in the next issue. Fourthly, the opportunity
to develop one more skill, the skill of rendering Russian information in English is provided by con-
ducting research connected with the activities of Russian companies. Finally, the competition in mak-
ing presentations of additional cases was organized at the end of the course. Students worked in
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teams and had an additional opportunity to share responsibility and complete each other in the pro-
cess of solving cases. And now let us put emphasis on the importance and relevance of the developing
academic skills through case-study method.

The word academic has lately become the key word in the concept of teaching English at Higher
School of Economics in Saint Petersburg. The teachers of our department pay special attention to devel-
oping academic skills in reading, writing, listening and making presentations. On the one hand, aca-
demic skills are surely extremely essential. They help students in preparing a lot of tasks while studying.
They can be especially useful for those who are going to continue their education in scientific field.

On the other hand, it is obviously not enough to regard that only academic skills are required.
Students who are planning to be managers need not only theoretical knowledge and academic skills,
they need practical skills. The answer to the question how to find the balance between academic skills
and practical skills may be the course “Business English through case studies”. This course is about
teaching English in the authentic business context. The main aim of this article is to put emphasis on
advantages of the case study method as a tool of developing learner’s linguistic and non-linguistic
competence as well as academic skills strongly needed in their future profession.

Now, when the task is formulated, let us try to give some characteristics of a case study then we
will describe the most important steps of solving a case and establish skills which can be developed
while through these steps and show the roles of students and teachers in the process and, finally, we
would try to give some advice how to succeed in making team presentations.

First of all, it is necessary to mention that we are considering mini-cases (2-3 pages long),
then it should be taken into consideration that students prefer cases presenting problems that
have appeared recently.

Next, the structure of a case may vary but the protagonist is always the same: a problem in a
company (the problem method).

The possible methodologies of doing cases in the framework of teaching Business English vary
but usually the following steps are included:

e examining the case, analyzing and discussing the statistics and data;

o identifying the problem;

e formulating potential threats;

e suggesting and discussing possible variants of solving the problem and choosing the best solution;

e putting the staff in the picture of solutions made (in a written way or presenting the results of

the case study in the classroom).

These steps can be identified with developing such skills as reading, speaking, making presenta-
tions, listening, writing. When the final decision is taken, all students are requested to use the infor-
mation in a written form. It may be a letter, a memo, an action plan, a report, an e-mail or guidelines -
any kind of business writing which best suits the situation, so writing skills are improved greatly.

We would like to emphasise the importance of developing public speaking skills. Learners may
be asked to present the results of the case study in the classroom. They receive feedback at the end of
their presentation and it helps them to improve their presentation and oral communication skills
which no doubt will be strongly demanded in future.

And now some words about the roles of teachers and students. Cases are motivating for students
since they give them the opportunity to be decision-makers and solve a real life business problem
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(learners are in the role of managers). They have a chance to compete and demonstrate their analyt-
ical and managerial skills. They use language naturally, language is a tool to solving a problem. They
do tasks relevant to their future professional communication and the teacher is just an observer, me-
diator and facilitator. Teachers should be encouraged to experiment and use cases as input materials
that are alive in class - modified, changed and exploited in various ways.

When speaking about developing academic skills through working with cases, it is necessary to point
out the significance of key presentation making skills. It is the final stage in the case study process. Stu-
dents will face the necessity to inform the staff about the solutions made and discuss possible variants of
achieving the best results. Zanina (2010), Brattseva (2009), Brock et al (2013), Gurung et al (2014) con-
clude that it is impossible to overestimate the value of getting the skills of preparing and making
presentations [15-18].

It is a widespread consideration that the presentations are significant component of work for
business people, and for specialists of various areas of business operation and even for both college
undergraduate and graduate students. It is necessary to admit that a substantial number of people
feel stressed and uncomfortable being in front of the audience, delivering a speech, answering the
questions or entering a discussion, so it would be helpful to give recommendations how to cope with
this problem successfully. It is a matter of a widespread occurrence that, when a person hears the
word “presentation” it is associated in his mind with a single presenter (solo presentation) rather
than with a team presentation.

The ultimate aim in the framework of this article, concerning case studies, is to focus on the team
presentations and develop the outline of the points confirming the existing difference between team
presentations and solo presentations. Furthermore, this article will attempt to offer the advice on how
to bring the team presentation to the advanced level. Firstly, we will try to outline the key points of
the clear-cut distinction between team presentations and solo presentations. Secondly, we will cover
the questions, which require participants’ special attention during the preparation process as well as
during the process of the actual presentation. It is the matter of a paramount importance for the par-
ticipants to be alert about the problems raised in the process of preparing and making team presen-
tations because when solving a case, students work in teams.

Therefore, first of all we should examine the idea of how solo presentations differ from team
presentations and to scrutinize the core elements, which are considered as essential components of a
team presentation. It is necessary to admit that there are certain steps to be taken during the prepa-
ration process, which tend to be common whether a solo presentation or a team presentation is being
developed and those are: the choice of the topic, the process of the research, structuring the presen-
tation, creating PowerPoint slides, and practicing. But if to subject each of the abovementioned steps
to scrutiny, that will result in defining all the major differences between solo and team presentations.

Choosing roles. It is a matter of a paramount importance to define the roles in the team right
from the start. It might simplify the process of setting and applying a certain pattern of switching
speakers in the presentation. Choosing roles is especially important in the case when the role play
elements are inserted in the presentation. Knowing what kind of role a person is assigned to can help
them to establish a necessary behavior, specify his goals in the presentation and, moreover, reduce
the feeling of being stressed.

Advice #1. Choose roles in the team and define them clearly.
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Creating a feeling of a team. It is significant to turn your group of three or more into one team
and perform as team; the critical factor proving that this goal was achieved will be the audience hav-
ing a feeling like they watched one presentation rather than three different ones. It is essentially im-
portant to listen to each other during the presentation. If you feel like your partner is loosing the idea,
try to support him and pick up the idea and develop it according to the plan. It is a quite common
occurrence due to the fact that participants feel stressed, even if they practiced a lot [16, p. 250].

Advice #2. Turn your group into a team and perform like a team.

Practice. No matter how profound is the knowledge on the topic the team is going to present,
how advanced the participants’ level of English is, how good the participants are at public speaking,
practice is needed. It will help students to define the roles in the team, to develop a certain pattern of
the presentation, to create the feeling of a team and what is more important to play out possible force
majeure situations and to learn the techniques of stress curtailment.

Advice # 3. Schedule your practice sessions.

Team intro. The first speaker has to introduce the whole team and give an overview of the
presentation, rather than each member of the team will do it by himself. The introduction is a very
important part, since it is the only time when you can impress the audience and get the attention
drawn to the presentation.

Advice #4. Work on your Introduction part and rehearse it in order to make impressive and to
be able to catch the attention of the audience.

Transitions and In-group interaction. To make your presentation sound as one complete piece
it is crucial to include transitions into the presentation. This way all the segments of the speech will
be logically connected.

Advice #5. When developing the presentation think of appropriate transitions and a certain pat-
tern of switching speakers in the presentation (Fig. 1). But be sure to avoid too many “switches”, when
delivering the speech you or your partners may feel stressed and forget whose turn is next.
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Figure. Possible patterns of switching speakers [19, p. 269]
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Those are possible patterns of switching speakers during the presentation. The first one is a sim-
ple pattern. The second one is a circle pattern. The third one is a matrix pattern. It depends on the
team which pattern will be applied; the team may develop their own pattern.



ISSN 2305-8420 Poccuiickuil rymanuTapHbii xkypHas. 2015. Tom 4. Ne3 239

Internal previews. Each speaker should provide the audience with the short outline of what he
is about to present and what was presented in the previous part, so paying attention to so called sub-
conclusions and subintroductions [20, p. 178]. This may be a good tool to prove the logic in the speech
and refresh the preview given by the head speaker at the start point, so the audience may follow along.

Advice #6. Make up several sentences outlining your part of the presentation. Try to keep them
short and informative, avoid long and complex sentences.

Group conclusion. The last speaker is responsible to draw the bottom line of the whole presen-
tation and go over all the key points of the speech. It may eliminate some of the questions in the audi-
ence if they are missing some of the details of the presentation. Well formulated conclusion may cre-
ate a clear vision of the core idea of the speech and may result in an additional interest to the topic
presented by the team.

Advice #7. Try to organize the conclusion using short and informative sentences as mentioned
in the case of internal previews. Make sure you cover all the key points and underline the core idea,
to make sure that the audience got your message.

Move to the front/give a nod of the head. During the presentation non-verbal communication
is significant. It can be considered as an instrument to draw the attention of the people in the audience
to your performance and keep them focused.

Advice #8. If you are invited by your colleagues to take the floor and present your part, make a
step forward. That will work for the aforementioned simple pattern of the presentation. For the pat-
terns, which are more complex and the “step forward” instrument might not be suitable, use a nod of
head instead.

Eye contact with audience and teammates. Eye contact is a significant component of the non-
verbal communication as well. It is one of those instruments to establish the rapport with the audi-
ence in order to be heard and understood. Since each speaker has limited time to perform eye contact
can be considered an element of a paramount importance.

Advice #9. During the presentation try to maintain the eye contact with your teammates, if all of
you are involved in the conversation (i.e. in a role play situation) or at the transition point and try to
maintain the eye contact with the audience, when delivering the speech.

Space logistics. Presentations may be held at a different venue and each time the rooms or con-
ference halls are different, some of them may be spacious and some relatively small, all of them had
different characteristics of acoustics etc. Therefore, at each new place students had to pick different
positions for the team to stand. The location of the team in the room can really affect the perception
of the speech delivered.

Advice #10. When you get to the venue of the contest, have a quick glance at the place you are
about to present at and discuss with your team where should each member stand and how can you
switch positions if it is necessary during the presentation.

To sum up, from the information given above it is completely obvious that thorough preparation
and numerous rehearsals are required to make a perfect presentation.

In conclusion, it can be stated that the case study method offers many opportunities both for
teachers and students.

Learners practice a lot of language skills and at the same time develop the analytical managerial
and interpersonal skills important in business communication and their further profession. Business
English teaching should be an integration of three fields - business knowledge, business discourse and
business practice. Case based study serves as a good example of how to integrate these three aspects.
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B naHHO# cTaTbe pacCMAaTPHUBAIOTCS OCHOBHbIE IPUHIMIIBI U TEXHOJIOTUU UCII0JIb30BaHUsI MeTO/a Kekc-
CTa/JiM Ha 3aHATHSAX 110 [eJIOBOMY aHTJIMICKOMY a3bIKy B HaydyHo-UccnenoBaTesibckoM YHUBepcUTeTe — Bbic-
el [llkosie IkoHOMUKH B CaHKT-IleTepOypre. Llesb faHHON paGOThI — MPOAEMOHCTPUPOBATH IPEUMYLIECTBA
MeToJla Kelc-CTaJu KaK MHCTPYMEeHTa pa3BUTHA JUHTBUCTUYECKON M He JIMHIBUCTHYECKOW KOMIEeTeHIUH
ydaluxcs. B ctaTbe aHaIM3UPYIOTCA BO3MOXXKHOCTH, KOTOPbIE JAeT 3TOT MeTO/, A/11 Pa3BUTHSA aKaZleMUIeCKUX
HaBbIKOB y4alllMXcsl, TAKUX KaK aKajeMHYecKoe YTeHue, NMCbMO, ayiUpoBaHue. Takoi nMojxoJ K 06y4eHHI0
JleJIOBOMY aHTJIMACKOMY TaKXe CIIOCOGCTBYeT Pa3BUTHIO MPAaKTHUYECKUX HABbIKOB, HEOOXOJUMBIX B OyAyILeH
npodeccuoHaNbHOH AeATeNbHOCTH 00yvyarmuxcsa. 0co6oe BHUMaHKE 06paliaeTcss Ha pa3BUTHUE CIOCOGHOCTH
K IIOATOTOBKE U IPOBE/IEeHUI0 IPYIIIIOBOM Ipe3eHTaluM 10 pe3yJ/ibTaTaM paboThl Haj KelicoM. CeroiHs aHaIn3
Y pellleHHe KeHCOB HapsiAy C yMeHHeM NpeCTaBUThb NOJIy4YeHHble pe3y/IbTaThl B BU/le TPYNIIOBOM Npe3eHTa-
LJMH CTAHOBSTCSI OJJHUM U3 BXKHENIIMX KOMIIOHEHTOB KakK B paboTe NpodpeccHOHa/IOB, TaK U B paboTe CTy/AeH-
TOB. AHaJ/IN3 U pellleHHe KelCOB — 3TO CBOEro poJia JipaMaTHyecKas IIbeca, B KOTOPOH aKTephl — CTY[,eHThI Ibl-
TAIOTCS HAa OCHOBE UMem1leiics MHPopMaLlMK HAWTH ONITUMAaJIbHOE pellieHue Mpo6sieMbl. Takoi noaxo/ K 06y-
YEHHI0 aHTJINMCKOMY SI3bIKY SIBJISIETCS] B BBICOKOM CTeleHU MOTHUBUPYIOLIUM, UTO CIIOCOGCTBYET JOCTHKEHUIO
60J1ee BbICOKOTO YPOBHSI BbIIIOJIHEHHUS I0CTABJIeHHOM 3a/lauH 110 Pa3BUTHIO aKaJleMUYeCKHUX HaBbIKOB.

Knawuesvle cnoea: memod kelic-cmadu, akademuyveckue HagvlKu, KOMAHOHAs npeseHmMayusi, MeHedxice-
pua/bHbvle HABbIKU, KOMMYHUKAYUOHHble HABLIKU, 83aumodelicmeue eHympu KOMAaHObl, 0e/080U aH2AUl-
CKUll, Momueayusi.
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